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ABSTRACT 

The study sought to define the Ethos of a classrooa 
and its operating assumptions. The basic components of the Ethos 
variable are Authenticity (for individual students), Legitiaacy (in 
teras of knowledge and societal disciplines), and Productivity 
(effectiveness of activities) • This variable is referred to by its 
acronym, ALP* An international study and a Chicago-based study using 
the ALP instrument have been begun* Forty-nine clasi^ooas in the 
Chicago area have been analyzed and findings reported to the 
teachers. A ^^eries of variables related to ALP-Ethos in these schools 
is now being investigated. (Author) 
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Assessment of Classroom Ethos and Some of its Correlatcg 

Herbert Thelen, Susan Arisman, Don Cichon, Torn David, Georg«% Olson. 
Susan Weiss -Handler, Annette Yonke. 

This is a very preliminary progress report from the ALP-Ethos re- 
search team. This team is engaged in a t«o>year stiKly, supported by the 
Spencer Foundation, for the purpose of assessing classro<^ Ethos aiul ex- 
ploring its utility for research on educative activities in classrooms. 

Our work is based on the following postulates; (Thelen) 

1. Host of "teaching" is designed for rather limited objectives 
selected from all the possibilities of "learning" and/or "socialization." 

2. What the teacher does and causes to happen in the classroom may 
have an Impact on any part of the child's way of life. 

3. The short and long range consequences of the accumulation of 
those impacts are the educati(Mi the child receives and for which we are 
accountable. 

4. The "whole way of life" may be understood through three para- 
adaptation, as in the evolution of the species; participation . 

having to do with the tensions between person (or community) and society; 
and transcendence, having to do with the realization of potentials. 

5. These aspects of life are in dialectical Interplay and the edu- 
cativeness of the integration that results depends on the cultural values 
and expectations in the classroom Ethos with respect to authenticity , 
legitimacy, and productivity - hereinafter referred to as ALP. 
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6. Authenticity^ lesitlmacyt and productivity are opera tlonallsable 
and nay be assessed through perceptions of participants* 

7. The educational Interpretation of ^opiricaX relationships aoong 
achievmentt d^ographic, and performance variables will depend very slg** 
nif leant ly on the ALP Ethos context within which they are measured. Thus 
we expect the assessed ALP Ethos variable to bridge between scientific 
and educational frames of reference for the examination of classroom ac^ 
tivity. 

Lict us now present the ALP Ethos instrw^nt and snm of its correlates 
uncovf^^^ed in a ccmimriscm of two contrasting classrooms. First i the in-* 
strument. 




Table I - THE ALP ITEMS AND THE CATEGORIES THEY REPRESENT 



Item 

A2 Z felt really challenged by things 
11 others said. 



A8 
12 

A9 
13 



It made me think 
of tajr own* 



s<me new thoui^ts 



I felt like rapping with the teacher 
and other classmates after the 
sMeting. 



All I felt that during the activity I 

14 could he the sort of perscm I 
wanted to be. 

A13 I felt the activity clarified s<»ra 

15 previous perscmal experiences* 

A17 I was excited Iqr what was hapi^ning* 
21 



Category 
Auth^ticity 
Openness 



Stisulaticm, personal 
cc^piitive 

Involvoient, clostnre- 
seeking* 



Life-^style congruence 



Assimilation to past 
experience* 

Affective arousal or 
mobilization* 



A23 I felt the time passed quickly for me« 
22 

A24 I felt like contributing to the 

23 activity* 



14 As a group we had good reasons for 

24 what we did* 

I£ Our meetings at times really ex^pli- 

25 fied good group process* 

L7 We ccmcentrated owr activity on the 

31 significant aspects of the task* 

L12 We understood the nature of our task 

32 and tried to see what it would re^ 
quire us to do. 

X4I4 Seme of the things we found out will 

33 be tiseful in other situations* 

LIS The problems we had of working together 

34 occur regularly in other groups as 
well* 



thvself-ccmscious absorption* 

Parti ciimti on during 
meeting* 

Legitimacy 
Rationale, public 

Model for activity 

Significance 

L(^cal Requirements 



Future utility 



Generalissationi expectation 



ERLC 
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ERIC 



L21 Our shared purpose was strcmg 
35 enough to help guide our 
b^avior. 

L22 The issues that troubled us in 
41 otor group are also prevalent 
in the larger society* 



Purpose and cosimits^t 
as guides. 



Context, inbeddedness. 



PI We decided what we wanted to 
42 do and we did it. 



Prodwtivity 
X)ecisicm| control 



P3 We accomplished a great deal. 

PS We knew how well we were pro- 

44 greasing in ouur task. 

PIO One thing flowed ircm another. 
45 



Accomplishment 
Knowledge of Prepress 

Continuity, sequence. 



P15 We ran into probl«&s and solved 
51 th^. 



Pr obl6fii-*solvi ng 



P18 the diversity of our individual 

52 backgroimds aided the group. 

P19 We all helped each other. 
53 



Besoiurce Ftilissation. 



Coopers C:>n. 



P20 We each contributed our special 
54 skills to saake the meeting 
productive. 



Role Coordination. 



-5- 



The AUP Ethos Instriaaent (Olson) 

Iho instruBmnt consists of 24 statements on slips of paj^r* Eight 
of the itens are keyed to Authenticity, eight to Legltisacy, and eight 
to Productivity (Table 1). 'The 24 statoaents are intended to sample a 
very wide range of potentially salient expectatl<ms of cla8sro<»> way of 
life. 

Participants are asked to describe their class by ranking the state- 
nents from most descriptive (rani: #1) to least descriptive (rank #24). 
To aid In the ranking process, it is sui^ested that they first sort the 
items into three groups: those that are clearly applicable, those that 
clearly do not fit, and those that cannot be decided easily one way or 
the othere Items within each group are placed in order and then conblned 
to make a single 24»item rank order «diich is then recorded on machine* 
read answer sheets. 

We have used this instrument to have teachers and students describe 
their actual class, their ideal class, and how they think others will de- 
scribe actual and ideal classes. Ihe insteument calls for fair reading 
ability; and we have not determined what reading level is required. 

A Cc«aposite Picture of ClassroOTi Bthos 

This past year, the instruront was administered to 50 classes in 
five midwestern schools. Frma the combined results we arrived at the 
following summary of the various themes which deBail^ a cCTiposite of 
these five schools, llie themes are arranged in order of their importance 
or character! sticness in the composite classroom. 

The most characteristic theme represents general expectations with- 



in our culttires school is a place to learn things useful In the future, 
a place where one has new thoughts, participates in class activities, and 
copes with probleBs. 

The next most dliaracteristic these describes the obvi<ms explicit 
structure of classroom activity. There are tasks to he ecntpleted and <me 
tries to meet task requi resents. Students are aware of prc^ess and ac 
coaplishsents, and the tasks are arranged in sequence. 

Somewhat less characteristic are perceptions centeHng around ration- 
ales, that is, reasons for activity. This is the domain o£ values, social 
principles, and policies, tniatever the reason, these are necessary in 
order to maintain social order for satisfactory c^letiM of the activi- 
ties. 

Following this theme and middle ranked in the sequence is the theme 
of Group Morale. Satisfaction with group process and participation in de- 
cisions are neither characteristic nor uncharacteristic. The former fea* 
ture is generally a matter of indifference: the latter varies so markedly 
in individual rankings that it cannot (^aracterise the compOBite, 

More tmcharacteristic than characteristic is the thesw of personal 
authenticity: support for self-aspiration, tmself conscious absorption in 
the activity^ and acceptance of challenge by others. 

Even more uncharacteristic is the th«ne of social orientation. Stu** 
dents tend not to perceive Kuch connection or link between the cl8ssroc»B 
society and the larger society. 

Least characteristic of all are perceptions related to individuality 
and involvement: tha( individual resources are utilized, that class*^ork 



cmmects to private experience^ that one bee«&es excited or Involved la 
class activities, and that one has a sense of coismon cause with others 
In the class. 

TWO Contrasting Classes (Clchon) 

The two classes In the following brief ccmparlson have quite con«* 
trastlng demographic characteristics. One, a Frmich class. Is from a 
university laboratorsr school, with a relatively high soclo*-eccmo»lc cllen-* 
tele and quite a racial mixture conslstl: f more whites than blacks. 
The other, a Consumer Math class, is from an Inner-clty public sdiool 
having a very low soclo*-ec<m(»3lc clientele and being 100% black. 

The cimparlson Is based on each classes ^an ranking of the A, L, 
and P It^as which provide the best description of ^how the kids see the 
class^ In terms of our Instrument, thus, we may Infer that their descrlp* 
tion constitute the exaltations that the students havc^ of life In those 
classrooms* 

The present comimrlson, fc^ the sake of brevity, is based on the 
seven top**ranked it^is only, for each class, wMcb are listed in rank order 
in Table 2* 

IVro of the top seven items are similar: laming useful things and ' 
helping each other. Solving problems Is ranked first in the math class 
and seventh in the French class, the remaining four it^s of the top 
•even are different. In French, the characteristics are granting to con'* 
tribute, focus on significant asl^ts, knowing progress, and meeting task 
requirements-*basically a structwe oriented to achleves^t. In Uath, the 
characteristics are strong group pwpose, sense of acccxnplishment, stimu^ 



Table 2 



CWAKISOX OF rm cusses' K!0ST CHARACTERtSTtC A. L. AND P ITEMS 

I. Seven Top-Raaked Xteias for the French Class: 

1. L14 - Sooe of the things we found out will be useful In other 

situations. 

2. A24 - I felt like contributins to the activity. 

3. L7 - We concentrated our activity on the significant aspects 

of the task. 

4. P19 - We all helped each other. 

5. P5 - We knew how well we were prc^essing in our task. 

6. L12 - We understood the nature of our task and tried to see 

what it would require us to do. 

7. P15 * We ran ini;o problems and solved th^. 

XI. Seven Top-Ranked Zteas for the Consumer Math Class: 

1. PIS - We ran into problems and solved thea, 

2. L14 - S(Hse of the things we found out will be useful in other 

situations. 

3. L21 - Our shared pisrposf was strmg enoi^h to help guide our 

behavior. 

4. P3 - We acc<»aplished a great deal. 

5. Pld - We all helped each other. 

6. AS - It nade toe think new thoi^hts of my own. 

7. L4 - As a group we had good reasoss for what we dia. 



latlott of new thoughts, «nd havlfig good rea6oiis-*'-l>aslcdlly a structure 
oriented to cooperative problem^solvlng. 

The foregoing cc»iMrlson, thoui^ brief, serves to Indicate that the 
AliP lnstrum«it can describe soae aspects of life In cXassrocmSy asf^cts 
which allow for a variety of Interpretations, depending on the conceptual 
framework of the Interpreter. It also serves to Illustrate that the dl* 
s^mslons of authenticity, legltlsacy, and productivity are present In dlf«- 
ferent classroiMS In different ways. That la, the character of one classes 
authenticity may be very different than that for another class* Ditto for 
the dimensions of legitimacy and productivity* In sum, each class has an 
Ethos with its own special blend of cultiu^l characteristics, and these are 
descrlbable. 

Sex Differences (Arisman) 

As we ccmtinued to analyze the two classes, we wete pleased to find 
that the Instrusient was sensitive to another aspect of classroom life*^-* 
that is, how it is lived by different subgroups. 

One of the more striking dlffer'^nces was revealed when rankings were 
obtained separately tm the Instrument for boys and girls. In the French 
clasfi, only 25% of the items differentiated between tH>ys and girls while 
in the Consimer Math class, there were differences cm 67% of the Items. 
Recalling that there was a great difference in socio-'ecMC»nlc status be*- 
tween the two groups, with the Consumer Math made up of sttidents from a 
lower socio-^economic status than the French class, the amount of difference 
seems to he in keeping with the general finding of mrte sex dif farentlation 
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in lower 8oclo**eeimoole groups* 

The iiattem of differentiation in the Math class is also interesting. 
The boys see the conversational aspect as »ore characteristic; while the 
girls see the acad^c aspect as more prra^nent. The tH>ys express and dis^ 
cuss their feelings about Consusier Math problems, miey feel they help each 
other* Hie girls perceive this class as acre concerned with the type of 
acade»ic problei&s that they are used to in typical acad^c classes. They 
do not see themselves as actively helping sake decisions about activities 
or supporting each other. 

The items that snow reversal patterns between the classes*^it«is which 
are more diaracteristic of one aex in the French class and of the other sex 
in the Consusaer Hath class— are also revealing* Boys in the Fr«ich class 
and girls in the ConBvmer Hath class share a task -orientation lA&ile the 
girls in the French class and the boys in the Consumer Math class share a 
supportive, orientation. What sAkes the finding so exciting is that it se^as 
to reflect the achievement and affiliation needs of the different ethnic 
groups represented by the two classes with the black male students and the 
white female students perceiving the interpersonal, conversational aspect 
of the class as more characteristic and the white male and the black female 
students seeing the achievement or task oriented dis^nsions as more charae^ 
teristlc. This finding is in line with other work on achievement and af"» 
filiation needs* 

Finally, in both classes, boys tend to perceive the class as problem- 
centered whether it is <m their own personal achievment Problems or the 
problems of their group. The instrument's sensitivity to these diiferences 



in orientation between sexes and ethnic groups and the fact that these 
differences can be explained in terms of other research has encoiirag^ 
us to pursue the questicm of classroi^ subcultures in our larger study 
of schools. 

Achievement (David) 

We «ere interested in detex^ning (a) the pattern of ALP items which 
correlated significantl> with achiev^^t in the two classrocms; and. (b) 
which ALP items were r^^nked distinctively different by the top six and 
Icwest six achieving sti^ents in the two classes, itehievement was defined 
in terms of scores on a unit examination prepared and a^iini stored by the 
teacher. Other measures of achievement could ylel/J quite different patterns- 
a possibility that we are studying in soae detail. 

Table 3 displays the itons which correlated with achievement and wbii^ 
distingxiished high and low achievers trim another in the two classes. In 
this brief presentation we shall discuss only the latter. 

For the French class, the six bluest achieves ranked as more de- 
scriptive of their class the importance of individtsil special skills to 
the group <P20}. They also tended to see the class as personally involving 
and absorbing: they felt like contributing to class activities (A24) and 
tit&e passed quickly for th^ (A23). 

The lowest six achievers in 'the French class ranked as more charac 
teristic of the class the importance of a clearly specified task structure 
in determining activities (L12). Associated with this emphasis on structiare 
was a sense of accomplishi^nt (P3). Also ranked higher by the low achievers 
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Table 3 - Achleyqnent 



French Consumer 

Math. 

Correlates: 

Positive P20 All 

L14 L14 

P5 

Negative 1^X2 pi 

PIS P18 
P3 PIO 
A13 L16 

Differences, favoring: 

High Achievers MO All 

A24 1,14 
A23 P5 

L12 
A17 

BottcsB Achievers L12 pi 

P3 pio 
A17 1,22 
A13 L16 

L13 



Note: Xtea differences between hi^ and low achievers are of at 
least six ranks. 
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(but in the lower half of their ranking) was the notion that class activi- 
ties were exciting (A17) and personally meaningful (A13}* 

In the Math class, the top six achievers tended to characterise their 
class as cme where they learned useful things (L14) and had a clear sense 
of progress in their work (P5)« They also differed greatly irtm the bottom 
six achievers in that they felt the class was more of a place where they 
could be the kind of person they wanted to be (All). They were also more 
conscious of a clear task structure guiding the class activities (L12) and 
felt more excited about what was going on (A17)* 

The bott<»a six achievers in the Math class t^ded to describe their 
class as one where *we decided what we wanted to do and we did it" (Pl)« 
They also characterized the class activities as having contintilty (PIO) and 
as relevant to issues in the larger society (1^2) and In other groups (L16), 
as well as to their previous personal experiences (A13)» 

The measures of achievement were not the same for the two classes, 
and the classes were selected for study becaiise of their uniqueness rather 
than their representativeness of some hypothetical population of French and 
Math classes, so the generallsablUty of these results is limited, ^at is 
Important to note is that the ALP Instrtsn^t Is able to pinpoint such sub-- 
group differences in perception, as well as permit correlational studies 
with a number of other measures--<-'0f achievement as well as other relevant 
variables. 

T eacher Perception of Actual versus Ideal Class (Yonke) 

In the French class of the Lab School the teacher ranks the following 
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ideal items higher than the actual itens by eight ranks or more: challenge 
and openness (A2); participation and closure seeking after the activity 
(A9); self -congruence (All)j smoothness of the operati(»i (PIO); and a 
sense of shared purpose (L21). The theme is personal involvement and 
harmonious teamwork. 

In his actual class the teacher ranks the following actual it«ns 
higher than ideal items: thinking new thoughts <A8)} profiting fr<ntt diver- 
sity of backgrounds (P18) and clarifying previous personal experience (A13). 
These items form a pattern of meaningful cognitive stimulation. 

In the Ctmsuser Math class the teacher ranks the following ideal 
items higher than the actual items: concentration oa. significant aspects 
of the task (L7); shared pxtrpose strong enough to help g\iide behavior 
(L21); students contributing special skills to the activity (P20) and help- 
ing each other (P19). The theme is effective, focussed cooperation. 

Ii the actual Math class the teacher ranks the following actual items 
higher than the ideal: students rapping with each other and with the teach- 
er (A9); learning useful things (1.14); thinking new thoughts (AS); being 
concerned with issues and problems of the larger society (L16 and 1422). 
The theme is cognitive involvement and generalization. 

In general the actmtl-ideal tension of the Yrendtx teacher is between 
cognitive stimulaticm (actual perception) vs. desire for greater personal 
involvement and teamwork (ideal). The actual-ideal tension of the Math 
teacher is between conceptual orientation (actual) vs. effective coopera- 
tion. The conventional wisdom is that discrepancies between views of the 
actual and ideal would generate tension and problems. It remains to be 
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seen to what extent and in what ways the ALP actual vs. Ideal patterns 
diagnose dynamically meaningful tensions. 

Comparis on of Teacher Perception and Class Perception (Weiss-Handler) 

In the French class, there are four it^s which the teacher finds to 
be more characteristic of the class than do the students: A8, the members 
think some new thoughts, A17, experience a measure of excitement, A13, the 
activity clarifies some previous personal experience, and P18, the diver- 
sity of individual backgrounds aided the group. In summary, the teacher 
perceives the activity to be more personally involving than do the students. 

More than the teacher, the students perceive they are conc^itrating 
on the significant aspects of the task, L7, they know their progress, P5, 
they are helping one another, P19. Less characteristic of the classroom, 
but still more so than perceived by the teacher, the students perceive that 
the class is accomplishing a great deal, P3, functioning rationally, L4, 
and using good group process, L6. 

Hie French class is more teacher than student directed. This may 
help explain why the teacher finds the class more personally involving 
than the students, and why the students see the class as a group exercise, 
in v^ich they respond to academic demands. 

In the Consumer Math class, the teacher perceives that the class en- 
courages participation, A24, A9, makes use of individual differences, P18 
(also noted by the first teacher), and meets the needs of their life styles, 
All. Although the teacher ranks th-j following items as less characteristic, 
she perceives more than the students that there is some link to past ex- 
perience, A13, the group is proceeding logically, L12, and somewhat effi- 
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clently, L7, toward completion of the task. 

The students see the class as more concerned with problem-solving, 
P15, acccmplishiaent, P3, purposes, L21, and the group Itself, L4. ihe 
students feel much more than the teacher does that they are helping each 
other, P19. Less characteristic but ranked higher by the students were 
group decision making, PI, and process, P5. 

Again we note that the teacher perceives the activity as more In- 
volving than do the students. 

In the French class, the students see the group as awre Important 
than the teacher does, while In the Consumer Math class, the students focus 
XBore on the problem-solving aspect of the class than does the teacher. In 
both classes, the teacher is less concerned with group process «nd some- 
what less concerned with productivity than are the students. 

This data demonstrates the tensions that may exist between the teach- 
ers* and students' perceptions in two classrocaas. The teachers may be aware 
and understand some of this tension, but likely not all. it raises the 
question of how teachers cope with such tensicm. 
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Tatole 4 - Similar and Different Ranks for Students and Teacher 

Ranks of itens are In parentheses— first teacher's, then 
students'. #1 a most; and #24 » least characteristic. 

French Class 



Similar More Char. ; Tchr. More Char, i Studs. 



A 


A2 
A9 
All 
A24 


(22.24) 
(20.22) 
(19.23) 
(2,2) 


AS 

A13 

A17 


(3,16) 
(6,20) 
(5,18) 


A23 


(21,14) 


L 


U4 
L21 


(7,6) 

(1,1) 
(14,15) 






U 
LB 
L7 

L16 
L22 


(16,10) 
(17, 8) 

(8,3) 
(15, 9) 
(24,19) 


P 


PI 
PIO 
P15 
P20 


(23,21) 
(13,13) 
(10, 7) 
( 9,12) 


P18 


( 4,17) 


P3 
P3 

P19 


(18,11) 
(12, 5) 
(11, 4) 



Consumer Math Class 





Slml lar 


More Char. ; 


Tchr. 


More Char. ; 


Studs. 




A2 


(11,12) 


A9 


(3, 


,8) 


A17 


(23, 


15) 


A 


A8 


(8, 6) 


All 


(2, 


19) 








A23 


(15,17) 


A13 


(10, 


,23) 














A24 


(1. 


16) 












(4,2) 


17 


(17, 


,22) 


hi 


(19. 


7) 


L 


L6 


(20,20) 




(9. 


14) 


L21 


(14, 


3) 




L16 


(12,10) 














L22 


(5,9) 
















PIO 


(13,13) 


P18 


(6. 


21) 


PI 


(22, 


IS) 




P20 


(21,24) 








P3 


(24. 


4) 


P 












P5 


(16, 


11) 














P15 


(7, 


1) 














P19 


(19, 


5) 



ERIC 



